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I believe that people with disabilities have the same value, dignity, and right to full participation in society as anyone else. Children are often disabled by barriers in their environment, rather than their impairment itself. Disability does not define their worth or potential but rather highlights the need for communities and educators to remove barriers so that their strengths can be recognized and celebrated.
Through reflection, I have realized that I sometimes hold unconscious assumptions about children with disabilities. For example, when I see a child has difficulty with expressive language, I will assume that he/she will struggle with social participation. These assumptions are not fair, and they can limit my interaction with the child. Looking deeper, I recognize this assumption comes partly from my cultural background, where strong verbal skills are often seen as a measure of intelligence and capability. By identifying the roots of these assumptions, I can be more intentional in challenging them. My role is not to “fix” children but to adjust the environment so they can thrive. 
[bookmark: _Hlk210913752]When I learn that a child has been diagnosed with a disability, my first reaction is often to focus on what they may not be able to do. However, every child’s experiences and strengths are unique. Placing an emphasis on what children cannot do may hinder your ability to see the potential and possibilities in all children. I am working on shifting this mindset toward considering what support or strategies might help them participate fully. 
My first thought is often about what I should do to meet his/her developmental needs when I learn that a child in my classroom has a disability. How should I adapt the environment to make them thrive. Meanwhile, I also feel worried about whether I have the right skills or resources to support. Collaboration with colleagues, families, and resources are important. Instead of assuming challenges, I consider using inclusive strategies to move barriers is priority for children’s growth. For example, if a child has difficulty with fine motor skills, I can offer adaptive writing tools, such as larger pencils or textured grips, that are available for everyone. 
I recognize that I may hold biases about how families make decisions for their child with disability. For example, I may sometimes think that a family isn’t providing enough support. Every family has unique cultural values and understandings of disability, and their choices should be respected. For example, indigenous families view disability not as a deficit, but as a natural difference or even a gift. My role as an educator is not to judge their decisions but to respect and engage in thoughtful conversations designed to support children and families.
After reading the Practice Guideline on Inclusion of Children with Disabilities (2019), I realize that I may sometimes assume my classroom is inclusive just because I treat all children “equally.” Inclusion means that all children and families are included in the program and can fully participate. True inclusion goes beyond equality—it requires equity, recognizing that everyone starts from different places and may need different supports. There was a boy who couldn’t bend fingers flexibly in my first placement. When I did artcraft activities, I treated him as normal child and encouraged him to try. Now I realize I need to provide special material suitable for him. Reflecting on this has helped me realize that true inclusion requires ongoing observation, collaboration with families, and intentional changes that address the unique needs of each child, rather than relying only on my own assumptions.
To make my practice more responsive, I will adapt group activities so children can participate in multiple ways. For instance, during circle time, a child with limited speech could contribute by holding visual cue cards or using gestures, ensuring they are meaningfully included. When I was at my first placement, I always referred to children with disabilities as special needs. I now realize this language unintentionally separates them. Using inclusive language is also essential, as it avoids singling out children with disabilities and instead normalizes diversity within the classroom. In addition, I will focus on documenting children’s strengths and learning processes rather than emphasizing deficits. For example, instead of writing “child cannot use scissors,” I could write “child is developing hand strength and benefits from using scissors.” This strengths-based documentation encourages growth while avoiding stigmatization. Finally, I will strengthen collaboration with colleagues and community partners to share strategies and resources, ensuring that the learning environment evolves to meet the needs of every child.
If my personal views on disability differ from those of a child’s family, I would first remind myself that families play the primary role in their children. RECEs should respect these decisions because children are best understood in the context of their families, cultures and communities. Responsive relationships are also based on mutual trust, openness and respect for confidentiality（CECE，2019）. In such situations, I would begin by listening carefully to the family’s perspective and acknowledging their beliefs, even if they differ from mine. I would then share my professional observations in a respectful and nonjudgmental way, explaining how inclusive practices can support the child’s participation and well-being. Meanwhile, I would also use inclusive language that aligns with the family’s preferences while advocating for approaches that benefit the child. If needed, I would seek support from colleagues or resource professionals to ensure that the strategies we implement are evidence-based and culturally responsive.
True inclusion requires constant self-awareness and professional growth. By reflecting critically on my assumptions, connecting reflection to concrete strategies, I am strengthening my ability to create environments where all children feel they belong. My ultimate goal as an early childhood educator is not only to meet professional standards but also to advocate for a more inclusive and equitable society.
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